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Background.

AASCU comacted the Institute for Collatrative Leadership to prepa this papelin early 2009, a& ASCU
was takinginal steps to hiréts new Director of Teacher Educatid@L wasasked to do two things in this
short paper:1) provide a briefanalysis of current and emerging issues in teacher education, and
2) offer a strategic suggestion about where there are opportunities for a presidential
organization to take meaningful action in the next year in teacher educatidrhis resulting
documentis a thought piece, not a scholarly recitatiangant to be provocative, notesninal;
written for! ! { / rle®@@irector of Teacher Education, piesidents and provosts.

A casual reader may feel that this paper offers a harsh analysis of teacher education; it really
R2SayQi® wkriKSNE AG G 1534 (axtBeysBuddbelih duyschooksl G G K
and colleges of education not because they are worse than in other parts of our universities, but
because they need to be better.

1 { / he@ @irector will come on board at one of the most challenging and opportune
momena AY ! YSNROF Q&4 KA &G 2TNdBugh 2tie analgsls GakdS stkate§idR dzO I .
suggestions offered in this paper, the author has sought to present the new Director with a
powerful (and very simple)ever he or she may choose to usefttelp presidents angbrovosts

leverage improvements iIAASCU educatiamits.




Current and Emerging Issues Why Should Presidents and Provosts Care?

The prekK20 ContinuumThe future of public education will certainly be different than its p&sspitethe
paradoxicatendencyli 2 | NH dzS & KI ( séhdoWiatrictd that SntdbutsSicdchlafng dublic
RSYIFIyRa GKIFIG 6S TAEOGEIBNRGKEH LR X G aNOK 23/fINB a4 A 2y
who contributeto the low public esteem of Congre&s) A U eddcatianfo&urring right aroundearly

every AASCuUnstitution that hasvoters, politicians and educators concerned that we are moving deeper

into the 21% century with 20" century schoolgnd teachers

1 {/!'Qa KAaG2NRO f S| RENHEKaidD deplgys thd visios NiEJoh2 PewdyINS Y
éDemocracy has to be born anew every generatioy/ R S RdzOlF GA2y A& Ala YARGATFS
our public schoolg from preschool through doctoral studiesare that important. Investing in prek2

SRdzOF GA2Y A& | OSYGSNILIASOS 2F GKS ySg albAyYdzZ dza S
' YSNAOI Qa S02y2Yéd . diR educaticds done (yWitAout@é inydbdethent of highakB Y
education) is shortsighted, and changes made once will need to be implemented again and again as new
cohorts of educators move into those changed scholmigesting in our schools, colleges and departments

of education¢ 1 KS ¢ 2 NI R@achiny Befivdork oF R&D resources and historically most reliable

pipeline of public education professionatsis central to any strategy to sustainably change public
education.

1 { /! Qa AyalAaddziazylf £SIFIRSNA Ol yy2i 2-125HNiafich 2y (K¢
INE a2YS2yS StasSQa LINPOf §0R2 i RE icaoliriafii®y forl ¢NBIs fdzy | FF S O
change in preKL2 educationlt goes without saying, that the future of the programs that prepare teachers

and educatioal administrators should be different than their past as wéle challenge facinghigher

SR dzO | prageaghsage complicated bymany factors. One complication that hasceived almost no

scholarly attention isi KS SELISOGFGA2yY GKFG 65 LING jubt N8 theS RdzO | G A
foreseeablefuture ¢ as they land imprek-12 schools withtheir newly-minted credentialsg but for yet

undefined instructional environmestfive, ten, fifteen, twenty ears from nowg KSy Yl y& 2F (2R
student teachers future counselors and school administratosdll be at the peak of their careers and

influence That longer future will be defined taccelerating forces of change that withnsformthe tools

of teaching andearningc as well asvhat prek-12 students will need to know and be able to ddeyond

what we can comfortably predict todayind wewill expectthe preservicecandidates we are preparing

our universitiedodayto takethose prekl2 studentshere.

Moreover, it can be argued that thieachereducation unitsof our state universitiegwhere many home

state teachers, counselors, principals and superintendants are prepatag)a pivotal and unheralded

role in shapinghe longterm fiscal health and human resources of both their universities and their states
Theyare positioned to berevitalizing engineghat not only enrollhigh proportions of students frortheir

home statesbut producethe teachersvho educate thdaxpayers that replenish and expand the capacity

of their home states! KA 3K LINBLIZNIAZ2Y 2F Llzof A0 dzy A OSNEAGASAQ
teacher education programs. (Who, in turn, are more likely than not to have received their preservice




instruction from professors who received their doctorates from public institutiofisgpublic purpose of
AASCU institutions anthe midterm and longterm quality of the pool of applicants foAASCU
undergraduate colleges are inextricably linked to #teention you pay to your schools of education right
now. And, as policymakers, editorialists, entrepreneurs and school administrators vie to uncover new tools
and strategies for improving how we meet existiggand developing how we will meet emerging

instructional needs of Zicentury preK12 learners,A (G Q& A Y LJ2 NI lwfiéreth BespohBibiiy Y 6 S NJ

for preparing professional educators who arapable of meetinghe specificand evolvingeducational
needs of preKL2 studentsh Yy (i K S pullicsthbol dis§istg@sides explicitly or by traditionthis is the
function ofthe education units of our public universities.

-

Not only is the symbiotic nature of prek and higher education essential for authentic -]

and sustainable change at any pobf the prek20 education continuum, it is ignored ‘Lm_”
at great risk.This is particularly truéor public universitiesWith so much at stake, it ==
would be natural to assume that pred0 collaboration is the rule (and not the /
exception), sharing informatiorgiving guidance, adding strength, sparking innovation

among leaders and professionals across this continuum(\@th rare exceptionfp G A ajofQréadon

is becausemost states haveno one individual oposition within this continuumwith the resporsibility,
time, positional authority, bottordine accountability or, simply, inclination to take on the arduous task of
causing collaboration to happen. Another reason is becaglnaehe context of the work being done across
Sl OK & i kRGcsnruumaiduyation systems there has been no compelling argument made for
redirecting tight resources into theoft work of collaboration.This whitepaperwill encourageAASCU
presidentsand provosts toreflect on one of manyroles you may playto affect productive prek20
collaborationnow.

Debilitating assumptions, stereotypes and histories of bad experiemaes longhobbled efforts to build
prek-20 bridges Given how many of our career paths have included both {i2lk&nd higher education,

A Ghard to fathomwhy the ancient assumptions and setypes have lasted this londvlany preK12
teachersreally do use data for decisiamaking and Most teacher educatordo have recent experience

and practical understanding of contemporary classroofs we look to develop a seamless connection
between preKl2 and our teacher education unitgromotion and tenure processemerit special
attention. Too often, P&T procedures in our teacher education units are inadvertent wedges, contributing
to divided prorities and loyalties by lionizirgcholarship and teachingérhapsbecause we know how to
measurethese attributed anddevalingd S NIJA OS of I NBESt & 06SOlFdzasS 6SQ@S
how to measure it)Reflection on hese characteristicsfdP&Thas much more bearing on the future of
teacher education thait does for instance, on the future of most departments in the arts and sciences.

The Change We Neeven during political timeis whichd O K I a3 iSeéomdooth watchword and
expectaton; change remaindifficult. This is just as true of the institutions and individuasigher
education as it is in every other sector. And, wliile changethat university leaders struggle tmake
happenis often comparativelymore complicated andenmeshed inprocedures and traditionswe
know that it isjust as important.. maybemore so. Presidents and provosts who want to encourage
and support change in their schools, colleges and departments of educéiawe sacred cows and




workhorseso ¢ Sty ftof stay away from the overusephrase, &cash cow$) to complicate things
further. Hereare a couple of the besargumentsyou willface when trying to encourage or introduce
change

9 The current teacher educationmodel produces graduates whaoneet state licensure
requirementsthrough programs thatpass national and state accreditatiostandards (all
sacred cows)So why change

1 Thecurrentmodelis a steady and predictabliyw-costand high-tuition-yield workhorse that
contributes more than it takes frorthe universityQ Budget and regularly brings tuitiepaying
students ontoan otherwise nearly vacant campus during the summer months. So why
change?

In the shortterm, these are attractive argumentsr continuity in our schools, colles and depart

ments of education But they are disconnected from realities which, in the ldegn, pose
unprecedented threats to the future of ouizy A S NE A GA SAQ S wWekeSNIOKMR dzOI G A 2
farther than the gowing evidence thastates, school districts and teacher candidates are voting with

their feet as a rapidly growing proportion of new teacheeseived their preparation fronprivate

sector providers, community colleges and (even) school districts, instead dfamlitional campus
basedteacher prep (and, to a growing extent, administrative licensgmgrams. The chart below

©®O2LIASR FTNRBY a2KFG 11 LSS 12(KISNY§ i A @Sa / ISNGSE T DSl
Peterson and Daniel NadlerEducation Next
Growth Industry (rigure 1) Winter 20, vol. 9 no. 1)] illustratethis trend.
The number of alternative teaching certificates issued in At national. state and district levels. we cao
the United States increased from little more than 20,000 in ' ) . .
2001 to nearly 60,000 in 2006. longer count on policymakers and hiring officials

to automatically think of schools and colleges of
education as their primary authorities and

25 :2 sa resources Brand loyaltyc which has dependably

3% g reconnected successful alumni with these univer
E;?: 40 sity programsc R2 Say Qi publideducdaK Sy
2c 20 0 A 2 Mindsi are tight, discretiongr latitude is

EE 20 = almost nonexistent, and bottom linevhat-have

= % 7 ..

=L 12 i ] . you-donefor-me-lately  accountability  forces

decisions that are based on shderm returns
and price(not quality) [A residual effect of NCLB
FOURGES sational center for liemative cerfication is the ironythat ¢ 1 A 3Kt & vdzr t ATASR
estabishes a baseline ¢ versus aspirational ¢
standard that puts the full force of federal policy behiedtrepreneurial starups that train teacher
candidatesto an efficient and commonlgcceptable denominator versuomprehensive universities
that aim to educatecandidatedowards an ideal of instructional leader.]

1992-93  1996-97 2000-01 2005-06

¢t2 0SS adaNB3I (réid NiBaRoiind low-prifed, OBmodi2AND SR S+ OKSNJ (NI Ay A
not the market position most teacher education units have targeted or are particularly godd at.
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those portions of the marketplace most influenceddpeed and price poinuniversitybasedteacher

education programswill have a tough time competinglhe mounting research and programmatic

support for PDS models and expanded integration of field experienceiuersitybasedpreservice

teacher education curriculaot onlyadd cost (and, perhaps, time) to quality prepaoat programsbout

SESYLX ATe pKeé SRdzOFGA2yQa tSIFRSNR KIF@S (2 62N (2

Longgone are the days in which schools and colleges of education had a monopolistic hold on
preservice and inservice programs for teachers and schad®IYA YA A G NI 62NA® b2g3> (St
marketing and lobbying budgetse far out-sizedby those ofentrepreneurial training and placement
programssuch asTeach for Americahey are beingpainted as outmoded anchors, slowing down the
process of educatin refornt efforts to marginalize them are succeediragid their historic links to
national, state and district decisiemakersare faded shadows of what they were a generation ago.
(Take a look inside theew USDOES ittakes shapé Yy R & 2 dz@rtef profoltighRf initial senior
hireswho have heldrecent positions in alternative certification systems thhave held comparable
positions in schools or colleges aducation.) These conditions combine to create a compelling
opportunity for leadership  AASCU presidents and provosts. Because it isdherence of the think

tank, R&D, experimental, research as well as instructional functbmsir teacher education units

that distinguish them within the preR0O network of playershow is the time to pioritize and
strengthen these functions on each AASCU campus, establish accountabilities for change and
engagement that strengthens the partnership of AASCU teacher education units withlpreK
professionals and policymakers, and set achievable goals dbttblish your dean, faculty and
programs as state leaders for educating'2&ntury learners.

ForcesAffecting Changen our Education Units

Understandingrom the outside We shouldfess up to what is nearly a national consensus: saiools

and colleges of education are not living up to their capacity as entrepreneurial engines for change and
centers of leadership in the pre®0 continuum.The tiangethat has come to these uniteas generally

been reactive to external pressures (eitipe NCATE 2000 standar@s)d, with important exceptions, has
been lowkeyandincremental.

While we have an academic in the White House, we cannot count on federal support for traditional
Sl OKSNJ SRdzOI éxdept FsheyIbBdbidnerships Xa produce data that prove convincing
outcomes.Some important stakeholders have given up on them, while broadsides from inside (e.g., Art
[ SOA Yy Spoulicized Sdlldys as he exited Columbia Teachers College) and outside the profession
the steadybarrage fromfolks likeFred Hess and the American Enterprise Institli@ye keptthem under

siege for decades. The inside secret is that many of these concerns afleclongvidelyknown, and weH
deserved Without question, there areleans, directorschairsand faculty membersvho have learned to
create pockets of progressive excellenceexcitement and change within largely unchanged and
unchangingeducationunits. It isequally certairthat the forces affecting decisions in our education uaits
that work to mireour schools and colleges of education in the past and presané at least as complex

as anywe will find affecting any unit olour campu®s. These forces makeimpossible for even the most
progressive preservice education unitsunilaterally align their programs with emerging scholarship and
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sample of thevariety of actors and forces that shape the system within which teagheparation occurs

In the longrun, successful strategies for significantly changing schools and colleges of
education must include:

9 changes in state licensure requirements for new and renewing teachers

1 changes in state licensure requirements for sctamhinistrators

1 changes in state standards for program approval (the state corollary,
accreditation) for the initial and advanced academic programs that prep
(and inservice) teachers and school leaders

1 changes in national standards for accrediting pregke and inservice education units and
programs

1 professional development and supportive networks of professionals aimed at informing,
facilitating and encouraging systems and cultures that make change reasonable and expected by
professors and administrats in schools and colleges of education (this entails making the desired
change integral to unit, program and individual geatting and annual reviews as well as making
the change a cultural and normative priority in the unit that is at least on a fthrtive priority of
regulatory compliance)

f 0KS adzLJL2 NI 27F dzy A @S NI and edslerdRip kg ddams Shedusatigh y R LINE
providing encouragement, resources, expectations and accountability that create an environment
in which universy faculty and prekL2 partners will take the risks and devote the time to design,
test and implement change

1 seed, incentive and transformative funding strategies and resources that encourage and support
structural and instructional innovation and change.

And a background consideratiom a peculiar way, the work of schools and colleges of education has

0SSy dzyAljdzSte | Gi2YATSR o6& ! YSNAOIQa f2y3a GNI RAGAZ2)
SRdzOI GA2y X o6& SRdzOI (A 2ghQand By ltHe (abigéncelofia doherénti mailofal 2 6 f A -
consensus within the profession aroumchat shouldbe taught and what constitutegood teaching In

many of our fields, the research is only beginning to catch up to our growing ambition to build a body of
unvVSNE £ GNHziKa GKIG YIe KSEL) dza adGFk yRIENRAT S OSy NI f
examination of the doctoral degree notes that ours is the only profession that has historicalbuodefl

the distinction betweenthe doctorate of profesional practice and the doctorate of scholarship, with

nearly as many institutions historically treating the EdD and the PhD as the scholarly degree. The result

for our purposesq is that schools and colleges of education pose unique challenggsotmsts and

presidents in the context of both their campus goublic leadershipoles.

The Rudiments oficensure, Certification and Accreditatidoke medical schools and law schools, the
curricular content of schools and colleges of educat®driven by the knowledgebase and predilections

" This section is adapted frarRubin, H¢ K S | ND K S NE23K 85 AGfKSSY WijldzS & G A 21Z studénk§ | G oA f £ L
YSSR (2 1y2¢ YR 6S Io0fS G2 R2 A yleashens @olefe RecpBejtdn&t & | y R )
26, 2008. http://www.tcrecord.org ID Number: 15389.




of the boards, bars and licensing/certifying bodies that set the standards (write the exams) required by
their graduates for admission into practice. State and national licensure play rolesaity all ou
professiors. But the process for setting standards in education is more public and pothigal most

more open to scrutiny and impact by forces outside the profession.

In nearly every state, the accreditation of schools and colleges of educatisrufaler the purview of

state partnership agreements, linking state departments with a national accrediting body. [The total list of
players associated with the accreditation of preservice and inservice education programs includes: state
accreditation bodks (usually departments of education), national accreditation commissions, and
Specialized Professional Associations (SPAs: associations representing experts in content areas such as
math, science, social studies, etc.).] An added wrinkle: whibst professional schools can lean on the

dzy ATeAy3ad [ dzik2NRGE 2F GKSANI yIFGA2ylf | OONBRAGFGAZ2Y
civil war; with two competing and ondecently-civill-communicating commissions: the National
Commission for Aceditation of Teacher Education (NCATE) and the Teacher Education Accreditation
Commission (TEAG).KIF G SYSNHSa gAff IfYy2aid OSNIFIAyft& AyOf dzR¢
¢9!/ Qa LINROSaao

Setting Priorities for Teacher EducatidMith limited resources, institutional leaders are always pressed to
ask? KI 1 Qa NXB I fCn énivarsitydamplisesy ansivers are shaped by institutional mission, vision,
tradition, resources, politics, market trends and more. Market projectigngaired with incentivizing
federal or philanthropicmonies ¢ are formidable forcesnfluencing new directions for growing and
prioritizing academic programgthis strategy has been working well to raise the priority of STEM
programs).But public universities chartered to serve targeted regions, have a pautar responsibilityto

be responsive to a wide variety of forces andleveloptheir prioritiesin collaborationwith their regional
prek12 partners. Qear-eyed analysisby each public university of the current and projected peK
human resource gaps in its own service region may encourage other priorities as well. When public
universities explore these needs, they are likely to find immediate andtenid demand for pincipals

and superintendents, special education teachers, ELL teachers, art and physical education teachers, as well
as STEM teachers in their regions.
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